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This presentation highlights the tension between parental engagement and professional practice in early childhood mathematics education. Parents and preschool teachers often value different aspects of children's learning due to their roles and experiences (Skwarchuk, 2009). While policy encourages parental involvement (Ministry of Education and Research, 2017) differences in how children engage with mathematics at home versus in ECEC (Early Childhood Education and Care) can make collaboration challenging (Einarsdottir & Jónsdóttir, 2017). Teachers, as professionals, may perceive parental involvement as interfering (Wager & Whyte, 2013), complicating efforts to integrate home-based learning into formal education (Blevins‐Knabe et al., 2000; Lee & Ginsburg, 2007). Drawing on Foucault’s theory of power and knowledge (Foucault, 1980), I will present a study which explores how dynamics in interactions between parents and preschool teachers shape what is considered valuable math knowledge and how that affects collaboration. For example, Peressini’s (1998) research shows how reform documents in mathematics education have created what Foucault calls a “regime of truth”–a system in which certain forms of knowledge are legitimised while others are marginalised. In this regime, teachers are positioned as experts with pedagogical authority, while parents are often seen as outsiders, limiting their role in shaping their children’s learning. But power is not fixed, it circulates through everyday interactions. In this presentation, I will illustrate how interactions between parents and teachers offer opportunities to challenge dominant truths and renegotiate what is valuable knowledge about mathematics education for young children.
Methodology
The data were collected through photo-elicited focus group interviews (PEIs). PEIs involve participants bringing and discussing their own photographs, which serve as visual prompts to stimulate conversation and reflections. This presentation will be based on one interaction between two parents and three teachers discussing a photograph of a child playing Pokémon: Magikarp Jump on a tablet. This app is a digital game in which players raise and compete with their Pokémon by feeding them, tracking their growth, and making choices about training activities. These actions involve mathematical ideas such as counting items, comparing sizes, recognising numerical increases, and making simple predictions. Such activities reflect early mathematical concepts like number recognition, one-to-one correspondence, and basic measurement. The interaction about this app was chosen as a data source because it integrates mathematics into everyday activities. This makes it a relevant context for examining how parents and teachers interpret mathematics learning in informal digital environments.  
Results and conclusions
This presentation sought to highlight that parent-teacher discussions about digital apps for children's mathematics revealed varied forms of collaboration, shaped by how knowledge about mathematics was accepted, resisted, or negotiated. One form emerged when parents accepted teachers’ expertise on suitable apps for learning. A second form of collaboration emerged when parents resisted teachers’ views on digital tools, leading to fragmented interactions and a lack of shared understanding, highlighting how collaboration can break down when knowledge is not mutually accepted. A third form of collaboration emerged through negotiation, in which differing perspectives led to the co-construction of shared knowledge about the use of digital apps, not only for mathematics learning but also for broader educational purposes.
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