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This presentation focuses on the empirical results of a study exploring multilingual mathematics teacher’s professional identity in primary school in Sweden. Research on the identity of multilingual teachers of mathematics in pre-school education has highlighted that multilingual teachers have to navigate through multiple expectations of parents, colleagues and school administration about multilingualism and teaching in mathematics classrooms (Delacour, 2020). Therefore, this presentation aims to further address aspects of language diversity in relation to the multilingual teachers’ professional identity in the mathematics classrooms and the school. The research question posed is, what are the experiences of a multilingual mathematics teacher in relation to a multilingual approach to teaching mathematics in multilingual classrooms and schools?
Conceptual framework
The conceptual framework of Patterns of Participation (Skott, 2018) is followed to explore the multilingual mathematics teacher’s professional identity. Particularly, the multilingual teacher’s professional identity is viewed as the shifting experiences of being, becoming and belonging in interactions with multilingual students and colleagues in school. The teacher’s experiences are interpreted by addressing the teacher’s relation with multiple practices and figured worlds. This is accomplished through the theoretical construction of multiple patterns of participation in classroom interactions. A pattern of participation is a presentation and description of the practices and figured worlds significant to a particular classroom interaction, from the teacher’s point of view. The concept of practice refers to groups of people and is viewed as a social phenomenon created as the individual teacher participates in an endeavour while interpreting the situation in multiple ways (Skott, 2018). Figured worlds, following the definition of Holland and her colleagues, existing in society without the individual teacher re-negotiating their meaning in broader society (Skott, 2018). An example of a practice is a teacher education program, while an example of a figured world is an educational reform.
Methods
A primary school mathematics teacher, anonymised as Neda, was followed over two academic years. She was a multilingual teacher speaking Persian, Swedish and English, working in a multilingual school in Sweden. She was a teacher of 20 multilingual students, most of whom spoke Swedish. Eight more languages were part of the students’ linguistic repertoires. Swedish was the language of instruction; however, other languages were occasionally used by Neda and students. Lesson observations of the same multilingual class were conducted, constituting background information for interviews. Reflection interviews were conducted, in which Neda reflected on instances from the lessons observed. Moreover, semi-structured interviews were conducted, focused on her educational and professional background and reflections on meetings or discussions with colleagues observed in the school. An inductive thematic analysis (Braun & Clarke, 2006) of the interviews was followed, allowing insights into multiple practices and figured worlds that contributed to interactions with students from Neda’s perspective. Neda’s experiences of being, becoming and belonging were addressed according to how the teacher relates to different practices or figured worlds, during interviews and in different classroom and school interactions. 
Results
Neda’s experiences of being a teacher aligning with a translanguaging approach to teaching relate to her re-engagement with research and collaboration initiatives in the past. These experiences relate to being a multilingual teacher of multilingual mathematics students who was eventually allowed to use students’ mother tongue after teacher education on translanguaging took place in the school. During interaction with multilingual students, Neda balances between the theoretically conflicting figured worlds of  Swedish language as the language of instruction and students’ mother tongue. She balances between students, pronouncing mathematical concepts according to their mother tongue versus using the Swedish pronunciation of the concepts. During the second academic year of data collection, administration changes happened in the school, and its future was debated due to achievement results. Then the issue of using students’ mother tongue or how often students are allowed to use their mother tongue becomes a topic of discussion between teachers. However, Neda’s experiences of being a teacher aligning with a translanguaging approach remain during discussions with colleagues, supporting students’ right to use their mother tongue and participate in multilingual schools and classrooms.
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